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幼兒教育學系碩士班招生考試試題 

科目：專業英文 
一、字義辨別（20%）(兩大題，每大題含5小題，每小題2分，共20分)
請將答案寫於答案紙上，每5題一行，並須清楚註明題號。
Part A第1至5題請依據文意選出一個最接近畫線單字意義的答案。
Many contemporary1 social issues affect decisions that families and early childhood professionals must make about the education and care of young children. Problems of child abuse, poverty, low-quality care and education, inequality of programs and services, and society's inability to meet the needs of all children are perennial2 sources of controversy3 and concern to which our society continues to seek solutions. All of these problems dramatically and permanently4 affect the development and life outcomes of children. New ideas and issues relating to the education and care of young children and the quest to provide educationally and developmentally appropriate programs keep the field of early childhood education in a state of constant change. In fact, change is one constant5of the early childhood profession. Early childhood professionals are constantly challenged to determine what is best for young children and their families given the needs and political demands of society today. (George S. Morrison, 2001, Early Childhood Education Today, p.38) 

	1. 
	(A) classical 
	(B) conventional
	(C) orthodox
	(D) present

	2. 
	(A) essential
	(B) perpetual
	(C) fastidious
	(D) meticulous

	3. 
	(A) consensus
	(B) compromise
	(C) dispute
	(D) stratification

	4. 
	(A) enduringly
	(B) temporarily
	(C) significantly
	(D) persuasively

	5. 
	(A) variable
	(B) regularity 
	(C) conflict
	(D) constitution


Part B 第6至10題請依據文意選出一個最接近畫線單字意義的答案。
A portfolio is a collection of items that celebrates the child.  The portfolio includes a variety 6 of artifacts, documentation, and reflections that are developmentally appropriate for young children and includes evidence of understanding and ability. Kruse discusses the notion of how the portfolio is a systematic collection of one’s work.  This tool supports and demonstrates 7 children’s understandings, abilities, and talents through electronic, oral, and hard copy formats. This collection may help guide curriculum and help students become responsible 8 for their own learning through the reflective process.  Greene-Wilkinson recently stated in a public forum [It provides the opportunity to] “look at each child as an independent learner moving along at his or her own pace 9, assimilating 10 and sharing information at various stages.” (Seitz & Bartholomew, 2008. Powerful portfolios for young children. Early Childhood Education Journal, 36, p. 63)


	6. 
	(A) sort
	(B) diversity
	(C) nature
	(D) type

	7. 
	(A) assists
	(B) educates
	(C) displays
	(D) experiments

	8. 
	(A) reasonable
	(B) strict
	(C) important
	(D) liable

	9. 
	(A) speed
	(B) walk
	(C) rapidity
	(D) footstep

	10. 
	(A) analyzing
	(B) digesting
	(C) possessing
	(D) evaluating


二、閱讀理解（30%）(兩大題，每大題含5小題，每小題3分，共30分)
請將答案寫於答案紙上，每5題一行，並須清楚註明題號。

Part A:每空格為一題，閱讀後請依文意選出最適當的一個選項。

Children take their first critical steps toward learning to read and write very   1    in life. Long before they can exhibit reading and writing production skills, they   2    acquire some basic understandings of the concepts about literacy and its functions. Children learn to use symbols, combining their oral language, pictures, print, and play into a coherent mixed medium and creating and communicating meanings in a variety of ways. From their   3   experiences and interactions with adults, children begin to read words, processing letter-sound relations and acquiring substantial knowledge of the alphabetic system. As they continue to learn, children increasingly   4   this information into patterns that allow for automaticity and fluency in reading and writing. Consequently reading and writing acquisition is conceptualized better as a developmental  5  than as an all-or-nothing phenomenon. (NAEYC/IRA, 1998, Learning to Read and Write: Developmentally Appropriate Practices for Young Children, p.3)

	1. 
	(A) late 
	(B) early
	(C) difficult
	(D) awkward

	2. 
	(A) have to
	(B) can not
	(C) begin to
	(D) are reluctant to

	3. 
	(A) initial
	(B) instructional
	(C) occasional 
	(D) contingent

	4. 
	(A) disclose
	(B) perplex
	(C) consolidate
	(D) split

	5. 
	(A) reproduction
	(B) miracle
	(C) exception
	(D) continuum


Part B: 閱讀後請依文意，每題選出最適當的一個選項。
Using classroom observations and teacher interviews, this study examined how three young children, considered classroom leaders by their teachers, created complex dilemmas for their teachers through their interactions with teachers and peers.  This study was conducted in the preschool classroom of a university-affiliated child care center in New York City, which enacts a flexible and primarily child-centered, play-based curriculum.  The classroom studied served a mixed-age group of 3- to 5-year-old children and followed an emergent curriculum philosophy.  14 children, 2 head teachers, and several assistant teachers were in the classroom at the time of the study.  Findings showed that the children’s powerful influence on their peers could be both positive and negative, and they could use their influence to agitate other children in ways that challenged teachers’ thinking about building classroom community.  The findings present an opportunity to address the influence of power dynamics in daily early childhood classroom practices and to expand on teachers’ thinking about ways to negotiate power in relationships as they work to build classroom community.  (Lee & Recchia, 2008. “Who’s the Boss?” Young children’s power and influence in an early childhood classroom. Early Childhood Research & Practice, 10 (1).)
6. What was the purpose of this study?

(A) To examine how teachers deal with children’s learning difficulties.

(B) To investigate how children made complicated dilemmas for their teachers.

(C) To evaluate children’s learning attitudes and outcomes.

(D) To explore how teachers created complex dilemmas for their children.

7. How many teachers were interviewed in this study?
 (A)fourteen   (B) three   (C) two   (D) sixteen.

8. What approach of research design was employed in this study?

 (A) quantitative   (B) mixed methods   (C) qualitative   (D) unknown

9. What kind of method did the authors employ for data collection?

 (A) survey   (B) children interview   (C) portfolio   (D) classroom observation

10. What was the main findings of this study?

(A) The findings addressed teachers’ reflection on how to handle children’s learning problems.
(B) The findings presented how teachers solved the dilemmas proposed by their children.
(C) The findings showed teachers’ thinking of how to build the learning environment.
(D) The findings highlighted teachers’ thought on envisioning a preschool classroom community.
三、文意摘要（50%）(兩大題，每大題25分，共50分)

Part A. 仔細閱讀以下段落，而後以中文摘錄其中5個重點。

Ways Teachers Can Scaffold Young Children’s Writing:
1. Make time for daily writing. Designate 15 to 20 minutes each day for writing. After reading aloud a book, lead a brief writing demonstration to introduce new skills and knowledge. Encourage the children to write together. This time to collaborate is important because the children talk and learn from each other.

2. Include writing tools and opportunities in activity centers. Provide paper, writing tools, and props—such as clipboards—that encourage children to write as a part of their play. When children write a sign to protect a block structure, take orders in a restaurant, or record what they see in the science center, they are modeling writing they have observed in daily life. Children learn and understand that writers write for real reasons, about meaningful topics, and to communicate ideas to authentic audiences.

3. Encourage children to make choices about their writing. Children love to write when they have the freedom to choose topics, materials, and styles. They might choose to write with classmates who share similar interests. Give free rein to their writing interests.

4. Let children share their writing. Each day two or three children can share their writing with the class, each coming forward to sit in a special Author's Chair. This designated place for writers lets children explain the meaning of their writing and receive their classmates' responses. The experience reinforces the idea that all writing carries meaning, and the process of sharing it with others lets the writer think and rethink, rediscover and explore.

5. Give writers a sense of purpose. Many times children write for and at their teacher's direction. Teachers can broaden this experience. Set up classroom mailboxes so children can write and send letters to others. Place their stories in a notebook, and make it a part of the classroom library. Children can read the classroom stories on their own or the teacher can read them aloud. Children can write directions for an activity or sign their names on the classroom helper chart. 

(Brian T. Kissel, 2008, Apples on train tracks: Observing Young Children Reenvision Their Writing, Young Childnren, 63(2), p.30)
Part B.仔細閱讀以下段落，而後以中文摘錄其中5個重點。
Teachers help children and parents understand and cope with the challenges and responsibilities of marriage and family life.  Providing a place and time to heal makes a program or family child care home a safe haven to begin to heal and become whole again.  Suggestions include: 

6. Know your children.  Confer with families as often as possible and be aware of family stresses and crises.
7. Talk about feelings.  Anger and sadness are predominant, along with guilt, loss, helplessness, and loneliness; an understanding teacher can go a long way to help a child feel less alone and can offer appropriate opportunities—through puppets and dolls, role playing, and create drawing— for expression.
8. Use bibliotherapy.  Books are powerful tools to connect with children, with understanding and kindness.  They are also wonderful resources to families.
9. Keep aware of family diversity.  Be sure to include many family structures in the curriculum, during informal discussions, with any correspondence to home.
10. Include open communication with parents and family members.  Divorce tends to complicate communication between teachers and parents.  Make adjustments in conferences, newsletters, and notes about the child so both the primary and noncustodial parents are included as much as possible.
(Cited from “Divorce and Family Structure” in Chapter 15, pp. 605-606.  Gordon, A. M. & Browne, K. W. (2004).  Beginnings & beyond (6th ed.). New York: Thomson.)
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