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國民教育研究所（甲組）博士班招生考試試題

科目：專業英文
Directions: Please read the following articles and answer related questions in English.   

         Write your answer on the answering sheet.

Article #1:

    The criteria of teaching competence have been determined by two methods.  The first, called the process-product approach, identifies teachers whose students have shown the greatest achievement test gains, and then observes them to see what teaching behaviors they use.  The alternative method relies on judgments, often by school administrators, teacher educators, or groups of teachers themselves.  

    Teaching competency covers a variety of aspects of teachers and the ways they teach.  One aspect of teaching competency is in terms of attitudes and beliefs that teachers hold.  Competent teachers believe in teaching efficacy; believe they can have an impact on student learning even among the most difficult students.  They also have an internal locus of control, or the belief that what happens to them is caused by factors internal to themselves, such as ability or effort.  Third, they have positive expectations about their students, that is, they believe their students can succeed.  Fourth, they believe teaching to be exciting and fulfilling, which makes them enthusiastic teachers.

    Competent teachers also behave in competent ways.  These behavioral competencies can be found in the planning that they do thoroughly; in the instructing that they do in direct and appropriate form, being both clear and concise; in their communicating that is congruent, authentic, and includes positive rather than negative messages; in their managing that effectively keeps students on task and minimizes disruptions; and in their evaluating that includes well-written, well-scored tests, and other forms of performance assessment.

    Competent teachers are also literate, meaning they can read, write, and compute, and have basic knowledge in science and social science, and subject-matter knowledgeable, meaning they are expert in the content they teach.  As regards their interpersonal style, they are organized, dynamic, flexible, warm and accepting, and creative.

    There are a number of ways we can determine whether a teacher is competent.  These include measuring the achievement of their students, testing them, asking their students, observing them, or asking their administrators, colleagues, and the parents of their students.  Each of these approaches introduces a bias or inaccuracy into the process, but so far no one has been able to come up with the perfect way. (Written by Bruce Tuckman)

Questions:

1. The author describes some aspects of teaching competency.  In your estimation, which is the one most important?  How would you justify your choice? (25%)

2. In Taiwan, we often use students’ test scores to judge whether a teacher is competent.  Should teachers be held accountable for how much students learn?  If you believe they should, to what extent should they be?  If you believe they should not, explain why not. (25%)
Article #2

    Culture is formed from necessity.  When faced with a set of problems and limited possibilities, a group does what it has to do.  Classroom teachers do what they have to do.  Opposition and conflict are the classroom’s context.  It is not that students are disorderly or mean spirited.  It is that classrooms are crowded, mentally and physically restricting, verbose, and contrived.  It is not easy for students or for teachers outnumbered by students twenty or thirty to one.  Teachers have to overcome student opposition, reduce conflict, and teach the curriculum.  From necessity comes their culture.  

    It is a culture of control.  Teachers keep center stage, dominate the dialogue, establish a personal relationship with each student, and attend swiftly to aberrations.  With the teacher in control, conflict is neutralized, curriculum is moving, and goals are being met.  If the teacher is not in control, conflict will erupt, the curriculum will be lost, and the goals will not be met.  Teacher centrality and teacher control are facts of classroom life, as well as teachers’ preferred mode of instruction.  When in charge, they are autonomous and responsible.  They are doing what they want to do.  

Teacher centrality is the target of reformers who believe that students would take naturally both to the content and to one another if the teacher would get out of the way.  Reformers do not blame teachers nor certainly students.  They blame the structure that forces teachers into control.  “Change the structure, then get the teachers out of the way,” say the reformers, and “reform can begin.”  But can it?  Teachers are suspicious, unwilling to give up their preferred mode, and doubtful that students would take naturally to academic material, whatever the structure.  Their experience tells them otherwise.  “You don’t know the kids,” say the teachers.  Reformers may not “know the kids,” but they are not powerless.  They control education’s communication exchange and their ideas find their way into policy.  Conflict between teachers and reformers will continue. (Written by Philip Cusick)

Questions:

1. Is teacher centrality necessary to instruction? to order?  Explain your reasons. (25%)

2. What do reformers criticize most?  If the reformers’ suggestions were taken seriously, 
what would teachers do? (25%)






